'vyww.nefdc.org

Message from the President

Volume 18 * Number 1 ¢ SPRING 2007

oo ) CHANGE

New England Faculty Development Consortium

Judith Kamber, Dean of Professional Development,

Northern Essex Community College

In June I will step down as the President of NEFDC and leave the Board
after many years of service. I became involved in this organization (origi-
nally called Mass Faculty Development Consortium) after some prompting
from a colleague, Susan Holton at Bridgewater State College. 1 was rela-
tively new in my position and I wasn’t quite sure what it meant to create a
Faculty Development Center and was equally unsure about what it meant to
serve on the Board of this organization. In fact, I thought, “I might as well
serve on this Board if they are interested in me because there will be balance
in that I don’t really know what I am doing in either arena.” That was quite
some years ago and since that time I have served on the Board as a member,
a conference chair (several times) a clerk, and for the last two years as
President. In some ways my service on the Board has been reflective of my
own work in Faculty Development. I've learned a great deal, I know I am
privileged to work in academia even with its eccentricities, and the part that
has always been most invigorating has been working with extraordinary
people. Although the NEFDC board has changed faces over the years
and our conferences are now well known throughout New England, the

substance of the organization is the people on the Board and the people who
attend our conferences. The members of the NEFDC Board will continue
to be my close colleagues, friends, mentors, and a continual source of inspi-
ration in my own work. How fortunate we all are to have this organization
serving New England. As I look at the conference programs that are
planned for the next couple of years, I am confident that NEFDC is and will
continue to be a major force in the educational landscape of New England.
In keeping with that theme, you won’t want to miss our Spring Conference,
“Teaching and Information Literacy: Collaborative Efforts to Improve
Teaching, Learning and Research.” This conference will feature Keynote
Carla J. List Handley, SUNY Distinguished Librarian Emerita, as well as
workshop sessions presented by faculty and librarians from throughout New
England. It will be hosted at the University of Connecticut.

You will also want to save the date, November 9, for our fall conference,
“Engaged Learning: Fostering Student Success,” featuring Dr. George Kuh,
Indiana University. Our fall conference will be held at the DCU Center in
Worcester, MA.

From the Editors:

The theme of the upcoming NEFDC Spring Conference is, “Teaching
and Information Literacy: Collaborative Efforts to Improve Teaching,
Learning and Research.”

Accordingly, several of the articles in this issue of the NEFDC
Exchange address that theme. The first three articles describe activities
that foster active collaborations between librarians and faculty members,
often by bringing librarians into the classroom and into course design.
The fourth presents a rubric for information literacy that grew out of
another model of collaboration.
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Encounters With George: Information Literacy and

Mathematics at Berkshire Community College

Karen Carreras-Hubbard, Coordinator of Library Services
Annette Guertin, Professor of Mathematics

How can students improve their quantitative literacy
skills, demonstrate their ability to think critically, inte-
grate information they’ve researched, and apply what
they’ve learned in a multi-dimensional presentation?
Imbed a librarian into the curriculum and take a math
class to the library, of course. That is what Mathematics
Professor Annette Guertin wanted to do when she
approached Coordinator of Library Services Karen
Carreras-Hubbard about creating a collaborative compo-
nent for her Math 101 class, Applied Contemporary
Mathematics.

“Information
literacy instruction
is not the domain

of traditional

humanities

classes alone...”

Students at Berkshire Community College are
required to take a research and information instruction
session in the library as part of their English 101 classes.
For most students, this is their introduction to informa-
tion literacy. Why information literacy? An informa-
tion-literate student understands the process and methods
needed to access information resources in different
media and formats. Such students are able to think criti-
cally about that information, interpreting, analyzing, and
evaluating it in order to draw conclusions, present argu-
ments, and offer reflection upon the data they’ve
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Berkshire Community College

researched in the form of a paper or presentation. Yet,
like critical thinking, information literacy is not the
domain of any one discipline. It is a foundational skill set
that can be applied across all disciplines. While librarians
and faculty have been involved in teaching aspects of
information literacy, they usually work in parallel rather
than in collaboration even in the best of circumstances.
Often formal instruction in information literacy is rele-
gated to a single session of an English class that may or
may not even be required by an institution.

Realizing that information literacy cannot be acquired
in the brief span of a single class, Carreras-Hubbard
sought other avenues to incorporate a more active role
for librarians across the curriculum. Early in 2003 she
began working with humanities faculty on instruction
sessions, including month-long projects with Western
Civilization, Holocaust Studies, and Religion classes that
included extensive student use of the library. She
designed a consistent information literacy curriculum for
use by herself and the evening librarians. While these
projects increased student exposure and engagement in
information literacy, the librarian was still not involved
in the actual creation of the projects in a true collabora-
tion with faculty. That was about to change.

On the other side of campus, Professor Guertin was
seeking alternative methods to assess student learning.
Traditionally, math courses evaluate students through
tests and quizzes. Guertin looked to reinforce student
learning by creating a project that readily applied mathe-
matical concepts in real-life situations. By the time she
met with Carreras-Hubbard, she had already devised sev-
eral project assignments requiring students to go beyond
the traditional examination. The assignment that she was
developing for her Math 101 marked the first time,
though, that she thought to use the library and the librar-
ian not just as a resource, but as an integral part of the
process. Through this project, mathematical principles
and practical math skills as well as information literacy
would be continually imparted and reinforced through
the collaborative efforts of both the instructor and the
librarian.  Thus began a true collaboration in which a
librarian and a faculty member would work together to
create, teach, and monitor student progress on a project
for the duration of that project.

The course description of Math 101: Applied
Contemporary Mathematics is “an examination of a vari-
ety of mathematical concepts which focus on solving
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problems, interpreting data, and applications.” The class
fulfills the mathematics graduation requirement for stu-
dents in Business Software Systems, Criminal Justice,
Fire Science, and Human Service programs. What was
needed was a way to provide students with a flexible
exercise that would maximize their learning and help
them articulate and better understand their newly-
acquired skills.

Professor Guertin was in the process of creating an
action research assignment that would require using
existing quantitative data as the starting point for sub-
stantive data analysis and interpretation. She needed a
vehicle that would permit student flexibility in selecting
a topic area while providing students with statistical data
that they could synthesize into a presentation that would
include graphs, charts, and other displays of numerical as
well as narrative information. Carreras-Hubbard recom-
mended that students begin with a reference resource that
would include such quantitative data. From there, stu-
dents could render further data analysis by conducting
additional research using articles from the college’s ros-
ter of databases, text sources from books in the collection
or through Interlibrary Loan, and additional statistical
and text sources available on reliable internet sites. The
reference source she recommended was a reliable stan-
dard, the Gallup Polls.

Professor Guertin devised an assignment and, over-
coming her own math anxiety, Carreras-Hubbard tried
the assignment herself. After some tweaking, the librar-
ian’s data analysis became part of the basis for her high-
ly visual PowerPoint presentation to the class:
Encounters with George, or How I Learned I Was
Already Doing Math. Together they decided to take the
collaboration to the next level. Not only would the class
visit the library for their information literacy session, as
well as for the bulk of their research, but the librarian
would visit the classroom, taking part in selecting when
students presented. Carreras-Hubbard attended all pre-
sentations over a period of several days; thus, teacher,
student, and librarian were active stakeholders in the
process of this project. One important outcome was that
Guertin and Carreras-Hubbard shared information on the
progress of each student on almost a daily basis.

This project allows each student to explore the mathe-
matics related to a particular topic of his/her choice. The
student then selects three different years of Gallup polls
related to the topic. Many students find that they need to
revise their choice of topic due to the questions asked by
the Gallup organization. Students research the topic using
at least three of the following types of resources: journals,
“popular” magazines, newspapers, books, and material
from the BCC library website and internet sources. In
addition, students are encouraged to earn extra credit by
using an additional poll source. The total project consists
of a paper with at least seven works cited; three different
graphs created by the student using Excel or by hand; and
an oral presentation with a visual aid. It accounts for 10%
of the student’s final grade. The instructions for the paper
include specific questions that the students are required to
answer. The skills acquired on this project are instrumen-

tal not only for student success in subsequent Math 101
assignments but for their future experiences with mathe-
matics beyond the classroom.

The Gallup poll project has been a success for over
three years. The results of this project are student mastery
of the research process and methods of Information
Literacy; successful acquisition and application of quanti-
tative literacy and practical mathematic concepts as
evidenced by the quality and depth of their papers and
visual presentations; and a high degree of student engage-
ment in classroom discussion. In addition to improving
mathematical and research skills, the project provides
students the chance to reflect on their learning. At the
completion of the project, students are asked a number of
questions. The following are examples of some of the
questions and student answers:

What Was The Best Part of Project:

* “The best part of the project was looking up infor-
mation to find out why people felt the way they did about
crimes.”

e “The best part of the project was research. While
looking into my topic, I discovered a lot I didn’t know
about racial bias in executions.”

What Was Hardest Part of Project:

* “The hardest part of the project was trying not to use
too much information about the topic.”

What Improved Your Understanding of Topic:

* “This project very much contributed to an understand-
ing of mathematics and how the statistics can change with
different variables. My research gave me understanding in
how and why people’s opinions differed.”

What Improved Your Understanding of
Mathematics in Statistics

e “Mathematics was a huge part of my project.
Statistics were a major part in presenting the information.
The math part made information more presentable and
helped it make more sense. Graphs were huge in show-
ing the racial influence on death row. I’d say without
math and stats my project wouldn’t have gone well.”

e “Because this was a Gallup poll-based project, it
reinforced how statistics cannot be blindly trusted as pre-
sented....The sample base must be representative of the
population, or it won’t make a difference what the con-
clusions are because they will be deemed inaccurate. In
addition to this, the reader must be made privy to all the
data including what the sample is and how it was
obtained. If the reader is not made aware of such facts,
the whole survey may be deemed untrustworthy. So
while this project reinforced how mathematics can tear
down statistics, I have yet to see how mathematics can
reinforce good, scientific statistics. Is there such a thing?
I don’t think I’ll ever find out by looking through Gallup
polls, though they sure are fun to tear to pieces (using the
very same mathematics concepts used to create
them)....”

The reflection of the instructors has also played a part
in the design of this project. Originally the assignment

Continued on page 4
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Continued from page 3

required that the topic come from three consecutive years of
Gallup polls, but student difficulty and comments in their
reflections prompted the authors to change the assignment.
Students can now choose their related questions from any
three years of Gallup polls. This change has provided the
benefit of showing students that opinions on an issue can
change over extended time periods or between generations.
Such changes often may not be evident in the consecutive
year polls.

There has also been an opportunity for students to
share their reflection beyond the classroom and with other
faculty. Several students from the Human Services program
submitted their work for inclusion in a presentation given
by the authors at the Spring 2006 Massachusetts
Community College Conference, “Teaching, Learning, and
Student Development.”

Professor Audrey Ringer, a faculty member in the Human
Services program, cited a number of myths, truths, and a
proof about Human Services students and Math in a poster
she placed on her door. She did this in celebration of the stu-
dents’ performance on and support for the Gallup Poll proj-
ect. The myths she identified were that Human Services
Students do not do well in math; that they hate math; and that

Through Collaboration

math is useless. The truths given by Professor Ringer were
that Human Services students can succeed in math; that they
can learn to like math, and that they will find math useful in
their work. The proof is further demonstrated in the smiling
faces in a photograph of students in Math 101 taken on the
day of the final project and included in the poster Ringer dis-
played. On the final project day, an informal photograph is
always taken by Carreras-Hubbard. No one has ever shied
away from the camera.

In conclusion, collaborations between librarians and fac-
ulty can be cross-disciplinary. Information literacy instruc-
tion is not the domain of traditional humanities classes
alone and can be combined with quantitative literacy in a
math class, as the Gallup Poll project illustrates. The expe-
rience of the authors is that the skills and understanding
garnered through this project have had a positive impact on
subsequent assignments improving their overall quality and
delivery. The authors’ understanding of affective practices
has also been improved by this project. Through reflective
assessment of teaching practices and continued collabora-
tion, Guertin and Carreras-Hubbard conduct an ongoing
review and revision process in order to maximize student
learning and understanding.

Achieving Information Literacy Goals

Pamela Bedore

Assistant Professor of English & Writing Coordinator
University of Connecticut, Avery Point

A student comes to you three days before a major history
paper (10-12 pages) is due and says she is having trouble find-
ing sources and wants to change her topic. What would you
suggest?

This scenario, used in recent research on diverging and
converging approaches to helping students with research
and writing issues, evoked very different responses from
librarians, writing tutors, graduate-student instructors and
full-time faculty. Librarians characterized the student as
“overwhelmed” and discussed concrete search techniques
that could help the student locate sources for either the old
topic or a new one. They said they would be supportive but
would also gently chastise the student about time manage-
ment. Writing tutors, on the other hand, reserved judgment
about the student’s study skills and said they would steer the
student towards the old topic, suggesting critically evaluating
sources and narrowing the topic as a way to address the prob-
lem. They also suggested that the student should go to the
library but might be intimidated by it. One tutor even said,
“Don’t be afraid of librarians. I’m afraid of librarians. I hate
the library.” Freshman English instructors, all graduate stu-
dents at the institution where this research was done, charac-
terized the student as “panicked” and said they would treat
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this as a writing issue as much as a research issue, also
encouraging more focused work on the old topic rather than
a change of topic. Full-time faculty members teaching upper-
level writing courses saw this as an unusual situation and
argued that it is up to professors to design assignments that
make it impossible for a student to get into such a quandary.
They had no suggestions for how to work with the student at
this late date in the scenario. This was interesting, since other
groups characterized this as a very familiar scenario that they
work with all the time.

Collaboration has been a buzzword in higher education
over the past decade or more, and cross-training scenarios like
the one above tend to support the idea that professionals from
different academic units have much to offer each other in
terms of strategies for helping students deal with research and
writing questions. Collaboration is particularly important
today in the area of information literacy, where faculty mem-
bers often struggle—sometimes in ways similar to their stu-
dents. Recent work in the Library Studies and Rhetoric &
Composition literature has focused on library/writing pro-
gram collaboration as a strategy for helping students, profes-
sional staff, and faculty to better navigate the complexities of
both information literacy and writing competency.



Many types of collaborations with librarians are possible,
and my experience suggests that the more deep rooted the
collaboration between librarians and other members of the
academic community, the more likely it is that students will
reach desired learning outcomes in information literacy.
Many universities are making significant commitments to
library/writing collaborations, with perhaps the most impres-
sive being the Learning Commons, a student-centered space
located in a library that brings together library, tutoring, and
computing services (and something other services like stu-
dent advising and disabilities support). Such a space offers
students convenient access to numerous services on a practi-
cal level; on a more philosophical level, it also provides stu-
dents the opportunity to see that research and writing are
recursive and not separate processes.

“...the more
deep-rooted the
collaboration
between librarians
and other members

of the academic
community, the
more likely it is that
students will
reach desired
learning outcomes
in information
literacy."

Even without a major commitment of resources, though,
faculty and administrators can invite effective collaborative
relationships with librarians that address the information lit-
eracy needs of students. Some models include:

Library Support of Classes: With librarians taking
increasingly instruction-oriented roles, this is currently the
most common type of library/faculty collaboration, and it
generally increases students’ familiarity and prowess with
information literacy. The most successful forms of library
support for classes are also the most integrated, so a librarian
will ideally do more than provide a one-time lecture on using
university databases and search engines. As a faculty mem-
ber, I have found that academic librarians can often provide
useful feedback during assignment design; librarians have
helped me develop assignments that engage students in the

various components of information literacy. Librarians can
also help design interactive learning situations for student-
centered learning in the classroom. In some cases—either at
the behest of an individual faculty member or as an institu-
tional trend— librarians even participate in the assessment of
student work. An extreme version of this kind of collabora-
tion at Indiana University-Purdue University at Indianapolis
uses Instruction Teams with one-credit college experience
courses and required courses in the major; the teams include
a departmental faculty member, a librarian, a student advisor,
a student mentor, and a computer technologist.

Cross-Referencing: Cross-referencing is an everyday
strategy that many of us use without much reflection. A stu-
dent sometimes isn’t sure who to approach beyond the pro-
fessor who assigned a paper, and providing a space for both
writing tutors and library personnel to introduce their areas of
expertise during class time can open important doors to stu-
dents. Similarly, reference librarians and writing tutors often
recommend a student visit the other unit for help with a spe-
cific issue or problem. Case studies show that cross-refer-
encing is most effective—because most accurate—among
faculty, librarians and writing tutors who have participated in
cross-training and are therefore intimately familiar with each
other’s approaches.

Cross-Training: The most common version of cross-
training for library and writing personnel is to provide writ-
ing tutors—whether peer or professional tutors—with train-
ing in reference services. Conversely, it can be useful for a
Writing Center to invite librarians to join tutor training. At
the University of Rochester, where I was Writing Center
coordinator, we trained librarians in tutoring methodologies
and even had librarians offer some specialized tutoring hours
at the Writing Center. This enriched the librarians’ toolbox of
strategies for working with students and also enhanced tutors’
perspectives on working with writing and research as they
learned from librarians at staff meetings. An extreme form of
cross-training occurs at Evergreen State College, which has a
rotation program in which faculty work in the library and
librarians teach classes.t

Co-Designed Workshops for Factulty or Students: As
a writing program director, I have often worked with librari-
ans to develop and deliver co-designed workshops that bring
together writing and research concerns. These are often rich-
er thanks to the librarian perspective, even if they do not tar-
get research skills as a central objective. A workshop on peer
review, for example, can be enhanced by a librarian’s insights
into the nature of peer review in scholarly sources.

For further reading on library/writing collaborations, con-
sider two recent collections:

Dick Raspa and Dane Ward, Eds. The Collaborative
Imperative: Librarians and Faculty Working Together in the
Information Universe (Chicago: Association of College and
Research Libraries, 2000).

James K. Elmborg and Sheril Hook, Eds. Centers for
Learning: Writing Centers and Libraries in Collaboration
(Chicago: Association of College and Research Libraries,
2005).
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Teaming Up!
The Sociology/English Composition 1/Librarian Embed

Experience at Northern Essex Community College

Linda A Desjardins
Professor of English, Northern Essex Community College

The Team:

Cynthia Crivaro, Sociology I

Ann Grandmaison, Librarian

Linda A. Desjardins, English Composition I

Northern Essex prides itself on encouraging innovative
approaches to education. Back before the terms “across the cur-
riculum” or “learning communities” even existed, NECC
experimented with the concept of combining various disci-
plines within one course. Some trials involved overlaying
English Composition I with Personal Computer Maintenance,
Technical Writing and Public Speaking with Introduction to
Computer Networks, Technical Writing with Engineering
Physics, and Technical Writing with Introduction to
CAD/CAM. These pioneering efforts, which earned critical
acclaim from administrators, instructors and students alike,
eventually found a home in Learning Communities, which
linked two three-credit courses instead of trying to squeeze both
concepts into one three-credit course. This team approach has
thrived and the number of learning communities offered grows
each semester.

Similarly, in its ongoing effort to keep abreast of the needs
of both students and faculty, Northern Essex recognized the
steadily increasing impact technology has had on how students
learn and how they conduct research. The faculty was encour-
aged to schedule librarian-facilitated orientations for their class-
es to introduce the students to the library and its online offerings
and to show them how to access these materials. Of necessity,
these orientations were information-packed and at 50 minutes,
too brief to incorporate both a thorough explanation of what
was available to students and hands-on practice. Library tuto-
rials were then added and were tailored to address the specific
needs of individual instructors’ assignments. But again, this
approach, though very helpful, was limited. The need for and
reliance on librarian assistance in English Composition classes,
all of which have a research paper requirement, continued to
mushroom, while the body of information accessible online
increased at breakneck speed and the way to access it changed
just as quickly. Instructors frequently found themselves ill pre-
pared to keep up with the latest advances in conducting research
online. Additionally, after a long-term self-study, the college
determined one of its core student outcomes would be comput-
er literacy. To work toward that goal, and to observe the effect
that offering librarian support directly in the classroom might
have, the possibility of working with a librarian embedded in
English Composition I was put forth in spring of 2006. We pro-
posed that participating fall 2006 English Composition I class-
es would have access to a computer lab and the expertise of a
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librarian in one of their three meeting hours a week. At this
point, the question was asked: “Could we have a librarian
embed in ‘Teaming Up!’— a Sociology I and English
Composition I Learning Community?” The affirmative answer
resulted in a three-way, across-the-curriculum effort.

In the planning stages, we expected that embedding a librar-
ian would mean students could have more in-depth and, when
necessary, repeated explanations of what is available and how
to access the library’s resources. The computer lab setting
would mean students could replicate what they were being
shown and have some hands-on guidance if they experienced
difficulty. Among other skills, the librarian could introduce stu-
dents to scholarly sources, subscription services and databases,
provide solid criteria for how to evaluate web sites and sources,
model navigating the internet with direction rather than search-
ing haphazardly, show how to go beyond popular culture in
conducting research, and demonstrate how to access and use
templates such as Noodle Tools for works cited. All of these
expectations were met. The embedded librarian regularly con-
sulted with the Learning Community instructors and created
assignment-specific research instruction to correlate with topics
being covered in the classroom. For instance, for English
Composition I, students were asked to write about a problem
they experience with the college--a gripe. Once their argument
was clearly framed, they were asked to respond to their initial
complaint. To compose a reasonable counterargument, they
could no longer write from their gut but had to become
informed. The librarian was able to direct them to the online
college catalog to research the college’s policy on the problem
and showed them the link to the college directory. This infor-
mation enabled students to locate various departments, names,
offices, phone numbers and email addresses to contact the per-
son who was in a position to address, explain, or remediate the
problem. When students needed to choose from a myriad of
possibilities to fulfill their community service requirement for
Sociology, the librarian was able to suggest ways for them to
become more informed about each possible experience and
directed the class to several appropriate websites. When it came
time to write a research paper, the librarian was able to provide
research strategies and guide data collection and note taking as
well as demonstrate and assist in the use of Noodle Tools. With
three instructors present at all times, we were able to offer one-
on-one assistance and give immediate feedback. The Teaming
Up! Learning Community’s students emerged much more
knowledgeable about the availability and use of the library’s
resources in particular and about navigating the internet in gen-
eral than would have been possible without the embed. These
outcomes were all within the expectations we shared for this



experiment, and they were gratifying. However, many surpris-
es, some quite pleasant, also emerged from this joint venture.

How could we have anticipated the camaraderie that would
develop? How do we explain the satisfaction of seeing stu-
dents grasp a concept and then willingly move over to a peer’s
terminal to offer assistance? How does one place a value on
having students who had never previously entered the college’s
library feel comfortable enough to visit the library on their own,
outside of class, and seek out the librarian’s help?

We never really knew that our students were only margin-
ally computer literate, though they were “raised on computers,”
an orientation we Jurassic-Park types never experienced. They
were whizzes at accessing their My Space pages; however,
when asked to check the definition of a word online, they were
at a loss. We had always assumed that students knew how to
access their college email. We learned many didn’t even know
they had a student email account. We assumed they used the
college’s website to keep current with notices, the school cal-
endar, and their own college records. Most didn’t even know a
college web site existed let alone that they could access their
records. They discovered a wealth of college-related informa-
tion at their fingertips. We assumed they knew various strate-
gies for research. We learned that they pretty much relied sole-
ly on Google and went to the first result. We learned that the
website companion established for the Sociology component,
MySocLab, which the instructors could navigate easily, was a
major source of frustration for many students. We falsely
assumed that if we could understand it, surely these computer-
savvy students could. We were astounded to learn many could
not. We were able to show them individually how to use
MySocLab during our lab hour and could guide them through
its various components.

As the librarian navigated the internet and the students tried
to follow along on their own computers, we were amazed to
learn many students did not have the basic skills needed to keep
up with the instruction. For example, there were deficiencies in
how to navigate between pages, how to close a page, how to
save a page, how to copy and paste, how to email a page to their
accounts, how to maximize and minimize, or even what a right-
click was. Without the embedded librarian, two instructors, and
lab access, it is very unlikely we would have discovered these
gaps in their computer knowledge. Although we never envi-
sioned having to cover these bases in our original game plan,
the need to do so obviously existed, and we were pleased to be
able to fill in some of those blanks. Solidifying students’ com-
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puter skills while working toward computer literacy was an
unexpected but necessary and rewarding outcome.

The embedded librarian’s ability to share her knowledge
enabled the students and the instructors to beef up our aware-
ness of the many resources “out there.” A particularly enjoy-
able session involved going to a list of helpful resources on the
library’s home page and accessing sites that could, among
many other things, tell us the weather conditions and what hap-
pened on our date of birth, reveal how to reach a human being
on most national companies’ phone systems, and by plugging
in two cities’ names, obtain the distances between them. There
was a list of bus schedules to the college, a site listing local
events, links to literary criticism and government sites, links
involving politics and health, statistics, online dictionary links,
reference works, and writing tutorial sites. These useful
resources were handpicked by NECC’s library staff and gath-
ered in one location for easy access. The librarian created an
information scavenger hunt that required using these links. The
students completed this exercise quickly and, demonstrating
their newfound expertise, accurately, smiling as they competed
in a friendly manner to finish first. The instructors joined in,
eager to apply what they had learned as well.

The embedded librarian experience had results which, in
a very gratifying way, exceeded our expectations. Perhaps
the most concise description of the advantage of having an
embed was the opportunity to engage in “showing vs.
telling,” a writing strategy frequently suggested in getting
students to explain the basis for their conclusions. The Team
went beyond a textbook description and oral
theoretical explanation of conducting research — telling.
We demonstrated the “how to” and let the students immedi-
ately attempt to master the new skill — showing. We had time
for individualized hands-on instruction. Students had many
opportunities to apply what they had learned, which increased
the likelihood they would retain the new concepts. Countless
studies have indicated that active student engagement signif-
icantly enhances learning and retention. The results we
achieved were possible because we had access to an up-to-
date computer lab, the expertise and capable, willing contri-
bution of the embedded librarian, and two dedicated instruc-
tors working as a team. The learning community/librarian
embed experience also furthered Northern Essex’s tradition
of giving cutting-edge ideas a chance, of integrating two
courses, fostering the inclusion of technology, and providing
the resources to master all three.

Have you visited the NEFDC web site lately? It is maintained by Board member Rob Schadt from Boston

University. Information on the annual Fall Conference and the Spring Roundup for Faculty Development
Professionals, contact information for the board, membership forms, and related data are all available online.
Take advantage of this valuable resource and bookmark us at www.nefdc.org
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Common Learning Outcomes for First-Year

Information Literacy

During 2004-2005, a team of writing faculty members from the Southeastern Massachusetts CONNECT consortium institutions (Bridgewater State
College, Bristol Community College, Cape Cod Community College, Massasoit Community College, and UMass Dartmouth) developed common learn-
ing outcomes that all five institutions expect students to achieve in their general education writing courses. Building on this collaboration, librarians at
the CONNECT institutions developed the following rubric of information literacy outcomes, based on standards created by the Association of College
and Research Libraries, that students should develop as part of their work in their writing courses.

These common learning outcomes were created by Ms. Mary Adams, University of Massachusetts Dartmouth; Dr. Gabriela Adler, Bristol Community
College; Ms. Susan Berteaux, Massachusetts Maritime Academy; Dr. Marcia Dinneen, Bridgewater State College; Ms. Jean Marie Fraser, Cape Cod
Community College; Ms. Pamela Hayes-Bohanan, Bridgewater State College, and Ms. Jennifer Rudolph, Massasoit Community College.

Use of online Citation Understanding Evaluation of Database Use What is
catalog Development of Sources and other online | Information
Research Strategy materials
N | Cannot identify Does not document | Unable to identify the Does not analyze; Cannot identify any | Believes all informa-
O | the catalog; sources and does formats needed. Does accepts all information | database. Relies tion to be equally
V | regularly asks for | not understand the | not know who or when | as equally valid. mainly on Google. | valid.
I assistance using | need. Cannot write to ask for help. Uses
c and locating or identify the one source (probably
items. elements of a Google) for everything.
E citation.Does Does not understand
not understand how much time
plagiarism. research takes. Cannot
understand research
need.
P | Understands Knows what infor- Understands that there | Understands that Can identify some | Understands differ-
R | whatis in the mation is needed to | are different types of search engines do not | database(s), but ence between
A | database; knows | write a citation; formats. Knows when vet web pages, but does not always opinion and fact,
C | what the call knows when to cite. | to ask for help. Knows | may not understand use them. Asks for | may not be able to
T | number is. Rudimentary to use more than one that analysis of other help to choose distinguish that
| Can differentiate | understanding of source. Understands resources is also nec- | appropriate difference.
between plagiarism. that good research essary. database. Uses
T reference, takes time. Needs help Google when
| circulating, and formulating question. appropriate.
O | other collections.
N
E
R
E | Understands Can write an Selects proper formats | Analyzes all resources | Uses appropriate Understands and
X | catalog record. appropriate citation | for information needs. for accuracy. database for can identify
P | Understands in the style needed; | Uses a variety of research need. bias/opinion.
E | different search understands and resources effectively. Understands the Recognizes that
R | skills (e.g. key- respects intellectual | Uses Boolean value of a sub- there is a difference
T word, subject, property. operators (AND, OR, scription database. | between popular and
browse). Understands NOT) effectively. scholarly material.
Understands that they are Modifies strategy as
how to use contributing to the research progresses;
subject terms. knowledge-base of breaks down tasks into
the field. manageable time
pieces.
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NEFDC FALL 2007 CONFERENCE

“Engaged Learning: Fostering Student Success”
Featuring Dr. George Kuh, Indiana University

Friday, November 9, 2007
DCU Center
Worcester, Massachusetts

George D. Kuh is Chancellor’s Professor of Higher Education at Indiana
University Bloomington where he directs the Center for Postsecondary
Research, home to the National Survey of Student Engagement (NSSE) and
related initiatives. A past president of the Association for the Study of Higher
Education (ASHE), Kuh has written extensively about student engagement,
assessment, institutional improvement, and college and university cultures and
has consulted with more than 185 educational institutions and agencies in the
US and abroad. His scholarly contributions have been recognized with awards
from the American College Personnel Association, Association for
Institutional Research, ASHE, Council of Independent Colleges, National
Association of Student Personnel Administrators, and the National Center on
Public Policy in Higher Education and Council for Adult and Experiential
Learning. He holds honorary degrees from Millikin University, Washington and Jefferson College, and
Luther College, where he is a member of the Board of Regents. In 2001, he received Indiana University’s
prestigious Tracy Sonneborn Award for a distinguished career of teaching and research.

Community Engagement in a First-Year Seminar

Jennie C. Stephens, Assistant Professor of Environmental Science

and Policy (ES&P), Department of International
Development, Community and Environment (IDCE)

First-year seminars at Clark University are designed to
encourage first-year students to develop close relationships
with both a professor and a small group of students who share
at least one of their intellectual interests during their first semes-
ter on campus. Faculty who choose to teach first-year seminars
take on two important roles: (1) they are to create a stimulating,
challenging, and rewarding first-year course experience related
to their area of expertise, and (2) they are to monitor and sup-
port each student’s transition to college because they also serve
as faculty advisors to each of the students in the seminar.

Incorporating community engagement/outreach projects
into the curriculum of a first-year seminar is one innovative
way to integrate these two primary objectives. By designing an
outreach assignment that requires students to engage on the

Clark University, Worcester, MA

subject of the course outside the classroom within the local
community, faculty can add a dimension to the students’ transi-
tional experience by facilitating student awareness of and
appreciation for their new community and by fostering self-
confidence within that community while simultaneously
exposing students to a different, beyond-the-classroom per-
spective of the subject matter.

I recently designed and taught a first-year seminar at Clark
University in which I included a community outreach project
assignment. As I developed my idea of how to incorporate
community engagement into my course, I was supported and
encouraged by Clark’s culture of community engagement, and
I consulted with several colleagues, both faculty and staff, who
had experience in facilitating student engagement with the local

Continued on page 10
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Continued from page 9

community. The seminar, called Global Warming: How to Respond?, is
an interdisciplinary course integrating both physical and social science
and providing students an opportunity to explore from a variety of per-
spectives the unprecedented societal challenge of responding to climate
change. One critical challenge that contributes to the difficulties of
responding to the problem of climate change is communication. Despite
the growing sense of urgency for action to mitigate and adapt to climate
change based upon scientific and ethical arguments, low public under-
standing of the seriousness of the problem and high confusion on how to
effectively respond are due, in large part, to the difficulties of communi-
cating the complexities of climate science, conveying the uncertainties in
temporal and geographical projected impacts, and representing the sheer
magnitude of the problem.

To enable students to understand these communication challenges, I
designed a community outreach assignment to provide students with real-
world experience engaging on this issue outside of the classroom. Students
could work individually or in small groups to design, organize, and imple-
ment some kind of outreach event, experience, or activity for a targeted
audience in the local community with a goal of increasing awareness and
understanding about the challenges of responding to climate change.
Students were encouraged to be creative in the design of their outreach
activity and to develop an idea that would build upon their strengths and
interests. This was not a public-speaking assignment — while public speak-
ing was presented as one potential form of outreach, students were encour-
aged to consider different ways that they might engage and communicate
within the community. Students were encouraged to coordinate their efforts
with existing community groups or organizations.

The assignment was presented to the students early on in the semes-
ter, but they were given considerable time to discuss and consult with me,
with a peer learning assistant (an experienced undergraduate who attends
every class session assisting the primary instructor throughout the
course), and with other students in the class as they developed their plan
for their outreach project. About a month into the semester, students were
required to submit a plan of action outlining their plans for implementing
their outreach project or activity. Once they received feedback on their
plans, they then had four weeks to implement their project and write a
paper describing the development of their idea, the implementation of the
activity, and their reflection on the experience and the insights learned.

At the early stage, students had a difficult time defining a project or
activity with an appropriate scale: although students were encouraged to
use existing materials and work with existing organizations, several stu-
dents were overly ambitious, wanting to initiate and develop whole new
programs. Through class discussions and individual consultations stu-
dents were guided toward the design of activities that were achievable in
the short time frame of the semester.

The final group of student outreach projects included a diverse set of
activities. One student developed a climate change voters’ guide for
Massachusetts that was distributed before the November 2006 elections,
while another student designed a climate change science curriculum for
middle-school students. Several students developed climate-energy
awareness campaigns: one involved distributing efficient compact fluo-
rescent light bulbs in a local supermarket; another involved soliciting

signed commitments from students to reduce their energy consumption
on campus; and another involved a presentation during a community
assembly at a local high-school. Several students wrote articles for local
newspapers, a new climate change education website was developed, and
one student wrote and illustrated a children’s book about climate change.
Another group of students established a “Focus the Nation” organizing
committee at Clark, joining the national educational campaign, Focus the
Nation, designed to bring together organizations throughout the country
in a nation-wide initiative on climate change education set for January 31,
2008. This day is designed to be similar in magnitude to the first Earth
Day in 1970, so initiating the planning for this event here at Clark is an
exciting step. Another pair of students organized a screening of an inde-
pendent film about the oil industry’s influence on societal understanding
of climate change.

Despite some initial anxiety about the assignment, some individual
struggles in the development of these self-defined outreach activities, and
the impossibility of measuring the impacts of their projects, each of these
first-year students found that this assignment provided a mechanism to
reach out successfully beyond the boundaries of the classroom in a tangi-
ble way. While this assignment was only one small part of the course cur-
riculum, the outside-the-classroom experiences that these students creat-
ed complemented and strengthened both the academic and social goals of
this first-year seminar; the assignment contributed to a stimulating and
challenging course about climate change and to the facilitation of each
student’s transition to their new community at college.

Community engagement assignments similar to this one could be
adapted to fit many other courses in other disciplines. While coordinat-
ing outreach activities for first-year students new to the community pro-
vides beneficial introductory experiences, incorporating community
engagement in courses for more advanced students is also valuable and
can allow for more complex types of engagement, including more pro-
longed engagement, rather than this one-time outreach activity, and for
different kinds of integration between the community activity and the
course material.

One challenge of incorporating such a community engagement
assignment into a course is the individual attention, support, and guid-
ance that each student needs to successfully develop and implement his
or her engagement. The relatively small size and flexible structure of a
seminar-style course (my course had 17 students) facilitates this level of
attention more easily than would a larger class. An additional factor crit-
ical to the success of the students’ outreach projects was the assistance
that I received in providing guidance to students from an experienced,
enthusiastic, and well-networked undergraduate peer learning assistant
with established connections in the community. This student was an
invaluable resource for the students, and when I teach this course again I
will try to hire another student with a similar set of skills and established
networks to assist with the class.

Through this community engagement assignment all of the first-year
students in my seminar gained new appreciation of the challenges of
communicating about climate change, and the projects gave at least some
of these students a new confidence in themselves and an appreciation for
the satisfaction of engaging in their communities.

The NEFDC EXCHANGE

Tom Thibodeau, New England Institue of Technology, Warwick, RI, Editor
Steve Berrien, MassBay Community College, Wellesley Hills, MA, Asst. Editor

The NEFDC EXCHANGE is published in the Fall and Spring of each academic year. Designed to inform the membership of the
activities of the organization and the ideas of members, it depends upon member submissions. Submissions may be sent to either editor
at tthibodeau@neit.edu or sberrien@massbay.edu. Materials in the newsletter are copyrighted by NEFDC, except as noted, and may be

copied by members only for their use.
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NEFDC 2007 Spring Conference

Teaching and Information Literacy: Collaborative Efforts to
Improve Teaching, Learning, and Research.

June 1, 2007 - University of Connecticut
SAVE THE DATE!

Carla J List-Handley

SUNY Distinguished Librarian Emerita
formerly Plattsburgh State University of New York

Carla List-Handley received her B.A. in Theatre from the University of Wisconsin. Her Master of Arts in
Library Science is from the University of lowa. She is currently Visiting Distinguished Librarian at Plattsburgh
State University of New York. She retired in August, 2005, as a member of the Instruction Services Unit. List-
Handley taught “Introduction to Library and Information Research” (LIB101), a one-credit required course for
19 years. She is the author of the textbook Information Literacy and Technology, 3d edition (Kendall/Hunt,
2005), that is used in the LIB course and in courses throughout the US and abroad. List-Handley also taught
numerous course-related research sessions for many varied courses.

List-Handley was promoted to the rank of SUNY Distinguished Librarian in 2003, the highest rank for librarians in the State University of
New York system. She is the third librarian to receive the honor. She received the Librarian of the Year Award from the Eastern New York
Chapter of the Association of College and Research Libraries (ENY/ACRL) in 1997 and the SUNY Chancellor’s Award for Excellence in
Librarianship in 1995. List-Handley served from 1998 to 2001 as Chair of the Task Force on the Revision of the Model Statement of
Objectives for the Instruction Section of ACRL. The Task Force's work culminated in the publication of Objectives for Information Literacy
Instruction: A Model Statement for Academic Librarians, which was approved by ACRL in January 2001.

List-Handley speaks and presents workshops on teaching as performance and on research instruction. She has most recently been invited
to lead workshops on "Preparing Students for College," a workshop for high school teachers sponsored by the Franklin-Essex-Hamilton
BOCES (Board of Cooperative Educational Services); a teaching workshop at Lamar University in Beaumont, TX (August, 2005); and a
workshop on integrating information literacy concepts across the curriculum at Indiana University of Pennsylvania--her third at IUP--in
Indiana,PA (April, 2005).

List-Handley has served as a consultant on information literacy programs and research instruction, most recently at St. Francis University
in Loretto, PA (October 2002).

/Connecting With Others )

—There are two dominant national organizations—POD and NCSPOD--of people who do faculty development work. Both have excellent fall
conferences, with many sessions appropriate for faculty members interested in professional development.

The Professional and Organizational Development (POD) Network in Higher Education is primarily four-year college and university profes-
sionals. Link up with POD at www.podnetwork.org. POD also has a very active and informative listserv.

William Penn Hotel a8

Pittsburgh, PA Purpose, eriphery,
October 25-28, 2007 \

You are enthusiastically invited to be part of the 2007 POD Conference. This 32nd annual meeting will offer many opportunities for profes-
sional development and renewal. Our theme, "Purpose, Periphery, and Priorities," underscores POD's commitment to accessible research,
professional growth, and improved teaching and learning.

—The National Council for Staff, Program and Organizational Development is an affiliate council of the American Association of Community
Colleges, and is primarily two-year college professionals Link up with NCSPOD at www.ncspod.org.

NCSPOD Summer Institute NCSPOD Annual International Conference

July 8 - July 12, 2007 - in Lisle, Illinois October 10-13, in Buffalo, New York

all for Proposals: 2007 POD Network Grant Program
The purpose of the grant program is to provide funding to POD members attempting to contribute new knowledge or tools to the field of
instructional, faculty, and organizational development. POD will fund several proposals, for up to $7,600 in total awards. The number and
size of awards will be determined by the Grants Committee, based on the
\quality of the proposals. Proposals are due by June 15, 2007 (see details below) /
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Board of Directors

The fifteen members of the Board of the NEFDC serve staggered three-year terms. Board Members are available for and welcome opportunities to meet and consult
with members of the NEFDC and others who are interested in faculty development. We welcome nominations and self nominations for seats on the Board.

Members Whose Terms Expire in June 2007

Judith Kamber, President of NEFDC
Director of Faculty & Staff Development
Northern Essex Community College

100 Elliott St. Haverhill MA 01830
(978) 556-3955, (978) 556-3185 (fax)
jkamber@necc.mass.edu

(Judith’s term was extended for one year)

Keith Barker, Associate Vice Provost for
Undergraduate Education and Director of the
Institute for Teaching and Learning
University of Connecticut

368 Fairfield Way, Unit 2142

Storrs, CT 06269-2142

(860) 486-2686, (860) 486-5724 (fax)
kb@uconn.edu

Thomas S. Edwards, Past President of NEFDC
Vice President for Academic Affairs

Thomas College

180 West River Road

Waterville, ME 04901

(207) 859-1350, (207) 859-1114 (fax)
edwardst@thomas.edu

Jeff Halprin, Associate Dean
Nichols College

PO Box 5000

Dudley, MA  01571-5000

(508) 943-1560, (508) 213-2225 (fax)
jeffrey.halprin@nichols.edu

Tom Thibodeau, Assistant Provost
New England Institute of Technology
2500 Post Road

Warwick, RI, 02886

(401) 739-5000

tthibodeau@neit.edu

Members Whose Terms Expire in June 2008

Jeanne Albert, Professor of Mathematics
Castleton State College

Seminary Street, Castleton, VT 05735

(802) 468-1308 email:jeanne.albert@castleton.edu

Steve Berrien, Provost

MassBay Community College

50 Oakland Street, Wellesley Hills, MA 02481
(781) 239-3111

sberrien@massbay.edu

Elise C. Martin,

Assistant Dean of Assessment
Middlesex Community College

591 Springs Rd., Bedford, MA 01730
(781) 280-3572
martine@middlesex.mass.edu

Judith E. Miller

Associate Dean for Special Academic Initiatives
Corner House, 3rd floor

Clark University

950 Main St. ,Worcester, MA 01610

(508) 793-7464, (508) 421-3700 (fax)
judmiller@clarku.edu

Rob Schadt, Education Technology Manager
Boston University School of Public Health
715 Albany Street, Boston, MA

(617) 638-5039, (617) 638-5299 (fax)
rschadt@bu.edu

Susan C. Wyckoff, Vice President

Colleges of Worcester Consortium

484 Main St., Suite 500, Worcester MA 01608
(508) 754-6829 x3029

swyckoff@cowc.org

Members Whose Terms Expire in June 2009

Charles Kaminski, NEFDC Treasurer
Assistant Dean of Academic Affairs

Business, Science & Technology Division
Berkshire Community College

1350 West Street, Pittsfield, MA 01201

(413) 499-4660, ext. 272, (413) 447-7840 (fax)
ckaminsk@berkshirecc.edu

Elizabeth Coughlan, Associate Professor of
Political Science

Salem State College

352 Lafayette St., Salem, MA 01970

(978) 542-7296

ecoughlan@salemstate.edu

Thomas H. Luxon, Cheheyl Professor and Director
Dartmouth Center for the Advancement of Learning
Professor of English

Dartmouth College

6247 Baker-Berry, Hanover, NH 03755

(603) 646-2655

www.dartmouth.edu/~dcal
thomas.h.luxon@dartmouth.edu




